


to—and create new relationships and connections with—new landscapes.

Each location in Writing Landscape has a different purpose and signifi-
cance, but they are all about the relationship between myself and the land,
and between myself and the water. Although not my original intention, the
boundaries that the water created with the land presented me with focal points.
Walking along the shorelines not only provided a path for me to follow but an
in-between space to occupy as well.

My choice of Toronto as a location for my art practice was related to return-
ing to and renewing an ongoing relationship with the land. It is both the place
where I currently live and the place where 1 have spent my adult life. Walking
along the shore of Ashbriges Bay made me feel as though I was renewing an
ongoing relationship with this land. It is the land where I now feel at home, and
[ wanted to reaffirm that relationship.

In the case of Thamesville, the experience was one of establishing a rela-
tionship. My grandmother’s family left Moravian No. 47 Indian Reserve when
she was nine years old. Creating this project was my first time visiting the
reserve. | ended up spending most of my visit walking along the Thames River,
remembering my grandmother’s story of pulling groceries on a sled along that
same river. Where does the river begin, and where does it end? What drew
grandma away, and what brought me back?

While working on the project, 1 was fortunate to be able to visit a friend in
Pangnirtung, Nunavut, a place I first visited as part of my undergraduate edu-
cation program in 2009, and have been able to return yearly since then. The
current visit, and my project of walking on that land each offered opportunities
for a renewal of friendships, as well as for feeling a sense of solidarity with
Indigenous people who struggle with their land in ways that that appear differ-
ent from my own struggles but are actually quite similar. These similarities are
manifested in the earth-etched plates. Because the moss and lichen that grow
on the tundra are so soft, I once again ended up along the banks of the river,
where under the pressure of my feet, the rocks and pebbles would scratch and
impress themselves onto the plates.

In each case, the project is about establishing, repeating, or renewing a
relationship with the land and the place. The process of the walking was im-
portant: It provided the physical experience needed for this art project. During
it, I felt the cold or warmth of the land conducted through the copper. Walking
along the water’s edge, I would immediately feel the chill of wet ground or, just
as quickly, the warmth of dry ground created by sun-bathed rocks and sand. It
was satisfying hearing the scraping and crunching as 1 crossed the rocks.

This physicality was revealed in the printing process. Once all the plates
had been thoroughly scratched, I began printing the images. The plates them-
selves are compelling as objects. However, once printed, the images that are
produced reveal the intricacies that have been pressed into the plate. Seem-
ingly insignificant tiny stones and grains of sand imprint themselves onto the
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plate and become the printed images. Fine scratches, dents, and cracks where
the plate splits between the force of my body and the force of the land appear
on the paper.

I have been influenced by several senior artists in the development of this
project, most significantly by the work of Greg Staats. Staats provided both
conceptual and technical guidance. His video and photography (http://www.
ago.net/greg-staats) have inspired and informed my project. His exploration
of recording, language, and memory within the restorative aesthetic of
“Condolence” has informed the ways in which I engage with similar themes in
my own work. In his (2011) artist talk at Articule in Montréal, Staats discussed
the photographs in Condolence:

This series represents a friendship with the landscape that I was trying to express,
those boreal markers are there, they are still there for me to return to as a place to
be welcomed. That was the beginning of my connection to the landscape, my own
personal landscape that I could find solace in. (Staats & Langford, 2011)

In Writing Landscape, instead of photographing the markers through the
creation of the prints, I created my own markers. I made my own personal land-
scape, and found reassurance in myself and my art practice, and in the process
of recording the landscape as a marker.

Writing Landscape is a series of images that were created between my body
and the land. As previously stated, 1 began the project thinking about language.
Writing Landscape is a project where 1 would be simultaneously “writing” the
land by recording it, and writing a place for myself on the land. I am unsatis-
fied by my own experience using written and spoken language. This is because
I have no direct access to my ancestral languages and also because I have a
disability that severely affects my use of written language. As such, I feel I fall
short when I attempt to employ them as forms of communication. As Staats
observes, the land is a place to find solace, filled with mnemonics and triggers
to remember and create who we are.

Video documentation of my process for Writing Landscape is available at
https://vimeo.com/57042293
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Notes on Contributor

Vanessa Dion Fletcher is a Toronto based artist of Potawatomi and Lenape
ancestry. She creates art using composite media, primarily working in
performance, video, and printmaking. The different physical forms of her work
provide a diverse theoretical and aesthetic language with which to investigate
the influence of culture and politics on the relationship between our bodies and
the land. www.DionFletcher.com
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Guidelines for Contributors

Contributions may take the form of research articles, reports, evaluations, case
studies, critical essays, practitioner reflections, and reviews. Theoretical essays
or research reports should include a description of the practical applications
of the ideas raised or tested, while reports of teaching practice or techniques
should contain an explanation of the theoretical foundation underlying the prac-
tice or technique in question.

Manuscripts will be reviewed by at least two advisory editors or invited
consultants with relevant expertise. Contributors may wish to supply names
and addresses of potential reviewers. The selection of articles for inclusion in
the journal will be based on these reviews. Submissions are accepted as early as
September 1%t and no later than November 15t of each year, allowing for a timely
review process.

Submissions

Manuscripts should be clearly written and well-organized and will be edited for
clarity and brevity.

Electronic submissions are requested. Please check the following website
for instructions and updates: < http://cjee.lakeheadu.ca/> .

All submissions should include a brief abstract to a maximum of 125 words
and a minimum of five key words for referencing of papers. The name and
affiliation of the author(s) should appear on a separate title page to ensure ano-
nymity during the reviewing process. Authors should retain an exact copy of this
manuscript in order to respond to requests for clarification of specific pages,
paragraphs, or lines. Microsoft Word is the preferred format.

Manuscripts are accepted for publication on the understanding that they
have been submitted only to the Canadian Journal of Environmental Education and
that copyright of the published articles will be owned by the journal. Authors are
responsible for the factual accuracy of their papers and for obtaining permission
to reproduce text or illustrations from other publications.

The Canadian Journal of Environmental Education will not normally publish
feature articles by the same author in consecutive issues. Exceptions may be
considered in cases of contiguous work. This limitation does not apply to short
analyses, response pieces, or book reviews.

Papers should not exceed a maximum of 7000 words. To check manu-
script length we conduct a computerized word-count that includes the abstract,
endnotes, references, and bibliographical sketch(es) of author(s). In exceptional
circumstances a slightly longer paper may be submitted, but this should be
negotiated, in advance, with the editors. It is the author(s)’ responsibility to en-
sure that his/her paper meets these guidelines. Long papers may be returned to
authors at any stage of the review or production processes. To avoid disappoint-
ment, please take care.
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Style

Publication Manual of the American Psychological Association, 6™ edition (APA), must
be used as a style reference. Explanatory notes should be avoided whenever possible.
Essential notes should be identified with consecutive superscripts and listed in a sec-
tion entitled “Notes” at the end of the text. Papers not formatted in APA style may be
returned to authors at any stage of the review or production processes.

Citations are normally presented in a list of references. Please check that in-
text references match your list of references, double-checking that dates match.
Please refer to the following examples:

In text:
(Greenall Gough, 1993)
(Kurth-Schai, 1992; Merchant, 1980; Warren & Cheney, 1991)

References:

Egan, K. (1989). Individual development. In K. Egan, A. Luke, & S. de Castell (Eds.),
Literacy, society, and schooling (pp. 243-255). New York: Cambridge University
Press.

Greenall Gough, A. (1993). Founders in environmental education. Geelong: Deakin
University Press.

Warren, K. J. & Cheney, ]. (1991). Ecological feminism and ecosystemecology.
Hypatia, 6(1), 179-197.

Canadian spellings will normally be used. However, alternative approaches to both
form and spelling will be considered when integral to the “voice” presented.

lllustrations, Figures, and Tables

Only those illustrations, figures, and tables essential to reader understanding should
be included.

lllustrations, figures, and tables should be provided in finished form suitable for
reproduction and be no larger than 18 x 11.75 cm or 7 x 4.25 inches. Figure legends
should be typed together on a separate page.

Correspondence

All correspondence should be addressed to:

Canadian Journal of Environmental Education, Cape Breton University,
PO Box 5300, 1250 Grand Lake Rd., Sydney, NS, B1P 6L2, CANADA
or editor_cjee@cbu.ca

Manuscripts should be submitted at < http://cjee.lakeheadu.ca > .

142 Guidelines for Contributors



READY FOR
CHANGE?

MASTER OF EDUCATION

Meet your academic or professional goals in an
MEd tailored to your interests.

Our new MEd in Education for Change offers specializations in:

Environmental and Sustainahility Education
Indigenous Education and
Social Justice Education.

You can choose the course, portfolio, or thesis route to complete the
program and it can be done in person and/or online. Financial support
may be available to eligible full-time on-campus students.

The Faculty of Education also offers innovative BEd and PhD programs
that prioritize environmental, Indigenous, and social justice education.

For more information, please visit: http://education.lakeheadu.ca/
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